
The Music Education Grant 
 
 

In April 2011, the Music Standards Fund was replaced by the Music Education Grant. This is 
currently a one-year arrangement, pending further developments in the way music services 
and music funding are organised. 
 
These new arrangements are expected to be in place for April 2012. 
 
 
 
This document contains three sections: 
 
Page 2 Music Education Grant: 2011 to 2012 and beyond. 

Summary of what should be achieved with the MEG, and what it cannot be 
used to fund 

 
Page 4 Music Education Grant 2011 2012 – Access, Progress, Partnerships and 

Accountability. Additional Guidance 
 
Page 18 Further information. Background and Context 

 
 



Music Education Grant: 2011 to 2012 and beyond 
  
These Questions and Answers are to support the intentions underpinning the transitional 
funding for music education services through the Music Education Grant 2011 to 2012. The 
answers have been compiled in consultation with the Department for Education. Further 
detailed guidance regarding good practice and a data collection pro forma are also 
circulated with this document. 
 
The National Plan for Music Education will clarify issues relating to the funding and delivery 
of music education for the period 2012 to 2015. We are advised by the DfE that the 
Department will circulate a draft document for consultation over the coming months, 
followed by a final version, which is expected to be available in the late summer. 
  
Music Education Grant (MEG): Questions and Answers 
1    Can the MEG be used in the summer term of 2012? 
No. It had been hoped that the same conditions that have applied to the Standards Fund 
Grant could also apply to the MEG. This is not possible. The full grant will need to be spent 
by March 31st 2012. 
  
2    What about schools that become Academies during the year? How much of the grant 
should they get? 
Schools that became academies during the distribution of the Music Standards Fund grant 
will already have had their share of the music grant based on returns from their Local 
Authority. The calculation of the Music Education Grant has been based on Primary Pupil 
numbers, with an 11% weighting for Free School Meals pupils (January 2010 figures). The 
amount of support due to schools that become Academies should be the amount the LA 
would have contributed from the grant for the support of pupils in those schools during 
2011/2012. 
  
For 2011 to 2012 the Local Authority remains responsible for the quality and value for 
money of the provision purchased or commissioned and for the services provided. Plans, 
evidence of building partnerships and data returns are required in order to draw down the 
second instalment of the grant in December 2011. 
  
3    What can the MEG be spent on? 
Most of the grant should be used to support frontline services for music. A figure of at least 
80% of the grant for the provision of front line services and no more than 5% of the 
grant spent on administration are useful targets to aim for. 
  
The MEG should complement and enhance the basic statutory national curriculum provision 
for music. In particular, priority should be given to: 
a) Wider Opportunities first free access for all pupils; 
b) Support, alongside other sources of funding, for pupils who choose to continue their 
additional music experiences through to 19, with particular support for those pupils who 
show commitment and who may choose to follow a music related career; 
c) Area and Local Authority wide ensemble provision. 
  



In addition, the MEG may be used to contribute towards the cost of: 
a) Quality assurance and related Continuing Professional Development for teachers not 
employed by schools; 
b) Essential central management, administration, data collection, analysis and forward 
planning; 
c) Other essential centrally held resources such as premises, instruments repair and 
maintenance, music libraries etc. 
  
4 What can the grant NOT be used for? 
The Music Education Grant must not be used for musical provision which replaces activities 
for which funding is already allocated through other sources (e.g. National Curriculum music 
provision, for which schools are already funded). 
 
Further queries regarding the use of the Music Education Grant should be addressed to  
Sarah Adamson, sarah.adamson@federationmusic.org.uk; The Federation of Music Services, 
7 Courthouse Street, OTLEY, West Yorkshire LS21 3AN. Tel:  01943 463311 
 
April 2011 

mailto:sarah.adamson@federationmusic.org.uk�
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MUSIC EDUCATION GRANT 

2011 2012 

Access, Progress, Partnerships and Accountability 

Introduction 
Over the past nine years, different ways of providing instrumental and vocal tuition 
for increasing numbers of pupils have emerged. This guidance document draws 
together the key points from previous guidance and learning from research over the 
past 3 years. It is intended to help you to 
  

• re-evaluate your enrichment programme of practical music making, in 
particular learning to play an instrument and to sing; 
 

• continue to assess the effectiveness of your programme and point to issues to 
consider further for the future.  

 
The best examples of Wider Opportunities programmes and the In Harmony 
programme have reaffirmed the importance of ensemble work; performance; and the 
quality of teaching – enabling young people to access high quality progressive 
musical experiences remains central to motivation and achievement. See also 
http://www.thefms.org/?s=Wow+It%27s+music+next and further Information: Background 
and Context (page 15). 

Making More of Music: Improving the quality of music teaching in primary and 
secondary schools  
Of particularly assistance in driving improvement is the information provided by 
Ofsted:  
 
Music Survey Visits: Generic grade descriptors and supplementary subject-specific 
guidance for inspectors on making judgements during visits to schools; Making more 
of music: Improving the quality of music teaching in primary schools; and Making 
more of music: Improving the quality of music teaching in secondary schools all 
contain valuable information and warrant further reading1

 
. 

The Music Survey Visits paper covers Achievement; Quality of Teaching; Quality of 
the curriculum; Effectiveness of leadership and management; and Overall 
effectiveness in the subject. 
 

                                                           
1 http://www.ofsted.gov.uk/Ofsted-home/Publications-and-research/Browse-all-by/Documents-by-type/Thematic-
reports/Making-more-of-music-improving-the-quality-of-music-teaching-primary/(language)/eng-GB;  
http://www.ofsted.gov.uk/Ofsted-home/Publications-and-research/Browse-all-by/Documents-by-type/Thematic-reports/Making-
more-of-music-improving-the-quality-of-music-teaching-secondary/(language)/eng-GB  
http://www.ofsted.gov.uk/Ofsted-home/Forms-and-guidance/Browse-all-by/Other/General/Generic-grade-descriptors-and-
supplementary-subject-specific-guidance-for-inspectors-on-making-judgements-during-subject-survey-visits-to-
schools/(language)/eng-GB 
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In the publications dealing with improving the quality of music teaching the main 
weaknesses in music provision at both primary and secondary stages, all related 
strongly to the quality of teaching, include: 

• a lack of emphasis on increasing the quality and depth of pupils’ musical 
responses; 

• inconsistency of musical experiences within and across key stages; 
• ineffective assessment. 

 
In the primary document it states:  
 

‘At its best, schools’ involvement in instrumental/vocal programmes provided 
excellent professional development for primary teachers. However, there was 
often insufficient dialogue between specialist instrumental teachers and 
classroom teachers, and their involvement in programmes was too short to have 
any lasting impact.....it is important to recognise that each lesson must be 
developed as a part of the whole curriculum provision and in the light of the 
schools’ particular needs and ambitions. Schools should therefore ask 
themselves the following four questions...the answers should have a significant 
impact on the way teaching is developed. 

 
1. What are the most important outcomes we want to achieve in relation to 

musical progress, involving pupils in additional musical experiences and the 
broader contribution of music to pupils’ personal development? 

2. Is the subject leader for music given enough time and opportunity to develop 
and share expertise with staff? If not, how can more time be found? 

3. Have we explored fully how instrumental and vocal programmes can help 
improve provision for our pupils and increase teachers’ understanding of how 
to teach music? 

4. How will we know we have been successful – for all our pupils, by gender, 
ability or background? 

 
Evidence from inspections and comments made by the best subject leaders 
identified three essential aspects of effective teaching: 
• A simple, clear focus for each lesson, developed through all activities, so that 

pupils are helped to do ‘more of less’; 
• Always starting with sound – developing pupils’ aural skills through constantly 

modelling work and using talk sparingly; introducing notation only after pupils 
have developed the ability to hear and repeat the sounds; 

• Helping pupils to get better at music by: 
o Defining clear steps of progression 
o Having high expectations, giving constant attention to the quality of 

pupils’ musical responses; 
o Adapting work to meet the different needs of pupils and using simple 

ways to check all are making progress.’ 
 
In the secondary document the four questions asked are: 
 

1. Why is music important for all our students, our school and our community? 



2. What are the most important outcomes we want to achieve in relation to 
musical progress, involving students in additional musical experiences, and 
the broader contribution of music to students’ personal development? 

3. What are our measures of success – what are our targets? 
4. How will we know we have been successful – for all our students, by gender, 

ability and background?’ 
 
The secondary guidance for moving to outstanding teaching includes the following; 

1. Be clear and simple; 
2. Start and finish with sound; 
3. Give students opportunities to show and develop their learning in different 

ways; 
4. Link all activities; 
5. Make it real; 
6. Listen critically to their musical responses and maintain high musical 

expectations; 
7. Increase depth of musical understanding; 
8. Collect and use appropriate data to adapt work and increase expectations. 

 
 
TEN CHARACTERISTICS OF GOOD AND OUTSTANDING MUSIC PROVISION IN 
PRIMARY SCHOOLS 
The following criteria and exemplification have been developed by HMI undertaking 
music inspections to support the judgement that music provision is good or 
outstanding. 
 
Achievement and standards 
1. Pupils enjoy their musical experiences and make good progress as a result 
of high expectations for all – every child can make, and benefit from, music. 
Enjoyment and success starts from the earliest stages of musical learning. Singing is 
confident, and attention is given to correct posture and increasing control of 
intonation, expression, and diction. Instrumental techniques are accurate and 
secure; there is no need for beginners to be out of tune. 
 
Teaching and learning 
2. A constant emphasis on aural development, and practical music making 
helps pupils learn how to respond musically. Rhythmic and melodic skills are 
developed effectively through singing, playing instruments and creative work. An 
emphasis on aural perception and aural memory ensures that the visual aspects of 
de-coding notation do not detract from the important aural aspects of playing 
tunefully and expressively. Work is constantly modelled by the teacher so the pupils 
can see and hear what is expected. Pupils are also encouraged to model the work 
for each other. Demonstration is much more effective than constant oral interruption. 
 
3. Performing is at the heart of all musical activity and learners are given every 
opportunity to experiment with instruments and voices and to experience 
making music with others. Repertoire is selected carefully to ensure maximum 
success and enjoyment. Songs are pitched correctly and the language demands 
gauged appropriately. There is more than one line of music for pupils to sing and 
play; so different levels of attainment are supported and pupils can gain greater 



satisfaction through performing in an ensemble. This is particularly important where 
more than one instrument is involved.  
 
4. Working relationships are positive so that pupils are given the confidence to 
perform, be creative and learn from mistakes. Opportunities to invent patterns, 
phrases or sections are given from the earliest stages; improvising should be part of 
musical learning from the beginning. Technical exercises and warm-ups are 
balanced by longer pieces of music so that pupils have the opportunity to make 
decisions about interpretation. 
 
5. Learning objectives are clear and simple and focus on the musical skills, 
knowledge, and understanding to be learnt by pupils rather than the activity to 
be completed. Objectives are based on what pupils are to learn not what they are to 
do. All lesson activities are related to the learning focus and work is developed 
incrementally. The most able are challenged and appropriate support is given for the 
less able. Vocal or instrumental starter activities are relevant, progressive and linked 
with what follows; not just used as warm ups or an opening ritual. If the focus and 
achievement in sessions are clear, then pupils will be able to practise and 
consolidate their work much more easily between lessons. 
 
6. Assessment helps to maintain a clear focus on pupils’ musical progression. 
Simple effective information is collected and used to improve pupils’ progress. 
Instrumental tutors and teachers observe and log progress, discuss and monitor 
pupils who need support, and promote those who show a talent for instrumental 
learning. Recordings of pupils’ work are used regularly to help raise the standards of 
work. Clear assessment data is matched to National Curriculum levels and pupils 
know how well they are doing and what to do to improve. Pupils are involved through 
effective self-assessment. 
 
Curriculum 
7. Learning is planned according to the needs, experiences, and interests of 
pupils. Schemes of work and resources are adapted to meet pupils’ different 
learning needs. Extra-curricular activities extend pupils’ musical experiences. Steps 
of learning are identified so that teachers and pupils are clear what is expected and 
understand how to improve the quality of work. Tasks are sequenced well to 
consolidate and extend learning. There is no attempt to cover all aspects of the 
National Curriculum in each session as these are delivered through the provision 
across the whole Key Stage. There are good catch up arrangements for work missed 
or not understood. 
 
Leadership and management 
8. The music provision includes all pupils. The school promotes music for all. The 
school knows the pupils well so that individual pupils are selected proactively for 
involvement in extra-curricular activities and other musical opportunities on the basis 
of need and aptitude. All groups are represented in a good range of musical activities 
and respect is shown to all musical styles and interests. 
 
9. Partnerships are strong, benefiting all pupils. Instrumental/vocal programmes 
are an integral part of music provision. Instrumental/vocal work is consolidated 
between sessions by the class teacher and the class teacher is completely involved 



in the instrumental/vocal programme. These sessions are not used to cover the class 
teacher’s PPA time. Good links are established with local secondary schools, the 
music service and other professionals. Pupils are encouraged to attend regional and 
community musical activities. 
 
10. There is a clear vision for the development of the music provision in the 
school. The headteacher, or another member of the senior team, and subject leader 
monitor all provision, including instrumental and vocal sessions; the subject leader 
has time to work with other teachers and ensure all classes have similar quality of 
musical experience. There is good awareness of national initiatives. 
 
In 2011/2012, the exact numbers of pupils who receive these opportunities will vary 
between Local Authorities. This is because: 

• the Standards Fund allocation varied between Local Authorities as a result of 
historically uneven funding arrangements. Steps to address these inequalities 
have begun in 2011/2012 with further adjustments planned for 2012; 

• local authorities are at different stages of development with regard to their 
programmes;  

• the number of teachers available, their knowledge and experience,  and 
employment conditions for those teachers varies;  

• the extent to which providers can access additional funding over and above that 
provided through the music grant varies. 

Once the National Plan for Music Education is published it is essential that steps are 
taken to ensure that, by September 2012 

• All primary pupils will be able to learn a musical instrument, free, for a 
minimum of one term of weekly tuition;  

• All pupils who choose to continue will have the opportunity to do so;  
• Beyond the classroom, children should have the opportunity to take part in 

vocal and instrumental ensembles and performances from an early stage. 



 

ACCESS 
By 2012 we believe that all primary school pupils who want to will have the 
opportunity to learn a musical instrument. The programme in schools should look to 
‘normalise’ instrumental and vocal learning – so that every child considers him or 
herself to be a musician. It should  

• complement and enhance the school’s overall provision for music; including 
the National Curriculum and extra-curricular activities. 

• provide opportunities for classroom teachers and music specialists to learn 
from one another by jointly planning and delivering enhanced musical 
experiences; 

• continue to bridge the gap between music learning which takes place within 
and beyond the school.  
 

Since 2008 over 2 million pupils will have been given the opportunity to learn 
an instrument. This is a significant achievement. But there are issues that need to 
be addressed. Whilst improvements have been made over the past three years 
some of the initial programmes have been of variable quality or have simply 
delivered the basic curriculum entitlement, for which schools are already funded. 
Some of the initial access programmes need to be further refined to ensure that: 

1. All pupils have a meaningful experience of learning to play an instrument – 
normally this will last a year but must be a minimum of one term, weekly tuition; 

2. All pupils enjoy making music in their peer groups – normally as a whole class; 
3. The skills of class teachers and specialist instrumental teachers are maximised 

by ensuring they work closely and learn from each other – ensuring greater 
sustainability; 

4. Programmes are developed as an integral part of the pupils’ whole musical 
experience, building on previous work and extending beyond the programme – 
ensuring continuity for pupils; 

5. Programmes are based on well planned progressive experiences that clearly 
complement national curriculum requirements and ensure pupils know how well 
they are doing and what they need to do to improve further; 

6. Programmes contain appropriate strategies for supporting pupils who initially do 
not have the encouragement or support from their parents/carers, or who need 
additional support for other reasons. 

 
Issues to consider 
1. How does the programme contribute to the school’s and to the community’s 

vision for music education, not merely the pupils who are directly involved? 
2. Has consideration been given to working with partner primary schools, 

academies, specialist arts and music colleges and local providers to develop a 
wider programme across a cluster of schools? Involving the staff from secondary 
schools will help address the transition from Year 6 to Year 7. 

3. How will the programme build on the musical events, traditions and resources 
which are already successful in the school? 



4. How will the instrumental/vocal programme contribute to the school’s whole 
curriculum as well as the music curriculum? 

5. Are appropriate policies and resources in place to ensure access to suitable 
instruments? Are plans in place for pupils to acquire their own instruments in due 
course?  This can be expensive. Families may need a long lead in time and 
support. 

 
Ongoing checklist 
Whichever programme of tuition is chosen, and whichever provider is used, there are 
a number of issues to consider as the programme progresses.  
 
Learning 
• How well is the programme complementing and extending the music curriculum 

and building on its strengths? 
• How successfully is the programme linking to the school’s schemes of work for 

music? 
• How is the programme taking account of prior learning?  
• How does the programme support future learning and achievement? 
 
Inclusion 
• Do pupils from low income families have equal access to the programme – are 

they able to draw on funding or purchase schemes which match their needs? 
• Do pupils with special educational needs in core subjects have open access to 

these new opportunities? Many pupils who struggle in the core subjects excel in 
music. 

• Are arrangements in place to identify potentially talented and gifted pupils, who 
may need additional or extended activities from an early stage? 

 
Practice between sessions 
• Are pupils allowed to take instruments home? For many, this can be a frightening 

responsibility at the earliest stages of learning and it may lead to poor practice 
habits. Are pupils supported by providing practice facilities at school? 

• Are teachers and Learning/Teaching Assistants able to support pupils between 
sessions? 

• Are families involved in supporting their children? 
• Are materials being used to support practice at home? Do pupils have a regular 

practice worksheet? Several Music Services have written guidance on how best 
to provide for practising and most have produced CDs with attractive backing 
tracks and internet access to support pupils in the early stages. 

 
Training 
• Were appropriate training needs identified and met before embarking on the 

programme? Is further training required? 
• Do all staff involved know how they can observe and record achievements and 

standards in the content of the programme against National Curriculum 
expectations? 

• Has appropriate advice on Health and Safety matters been taken, for example, 
around noise levels or the physiological aspects of playing different instruments? 

 



 

PROGRESS 
By 2012 we believe that all primary school pupils who choose to continue should 
have the opportunity to do so. 

After the initial free period, all pupils will be able to make an informed choice and 
to decide if they wish to continue to learn a musical instrument. Charging and 
remissions policies should ensure that this choice is affordable for all children. 

Charging legislation 
Experience suggests that a high percentage of children will want to continue having 
group music lessons after the first free experience. Charging legislation was 
changed with effect from September 2007 to enable more children to learn more 
affordably2

Continuation 

.  

At the end of the period of free tuition therefore pupils will decide whether they wish 
to: 

1. continue to learn the same instrument; 
2. continue to learn but change to a different instrument; 
3. continue their music education within the statutory national curriculum whilst at 

primary school, with the possibility of taking up a different instrument, including 
music technologies, at secondary school; or  

4. continue to enjoy music in the statutory curriculum. 
 
Continuation will be addressed further in the National Plan for Music Education. The 
current working definition is: ‘a regular activity in which musical progress is expected 
to be made and which involves a responsible adult with sufficient expertise to enable 
musical progress to be made.’ Ultimately, all children and young people should be 
able to aspire to reach levels of musical excellence. 
 
Pupils will experience improved transition, continuity and progression through 
Music Education Hubs:  
 Taking an holistic approach to ensure smooth transition from pre-school to post 

16 and beyond. 
 Giving urgent attention to the impact of the KS2 programme on pupils who 

transfer to secondary school – developing new models where necessary. 
 Providing clear pathways for pupils to follow – ensuring all different musical 

interests and aptitudes are respected and developed. 
 Ensuring that pupils who do not continue after the first free year of instrumental 

tuition do not see themselves as ‘unmusical’. 
 Identifying and meeting Continuing Professional Development needs. The range 

of provision available in an area will have been mapped, identifying resources 
and promoting collaboration between all music educators including professional 
musicians who wish to contribute to music education.  

                                                           
2 Information on the legislation is available at http://www.teachernet.gov.uk/docbank/index.cfm?id=8145 
http://www.teachernet.gov.uk/_doc/11803/804%20Guidance%20charging%20regulations%20for%20mustic%20tuition%20July
%2007%20pdf.pdf 
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PARTNERSHIPS 
Music Education Review Recommendation 8: The best model for Music 
Education includes a combination of classroom teaching, instrumental and vocal 
music tuition and input from professional musicians. Partnership between 
organisations is the key to success. 
 
Government response: No single organisation can hope to provide the full range of 
tuition and experiences that constitute a sound music education. We will work over 
the next six months to lay out how partnerships can develop. 
 
Government has committed significant support in terms of financial resources and 
guidance to help music providers make informed local decisions that are appropriate 
for their circumstances, and their young people, taking into account all resources 
available locally.   
 
Following the success of the Sing Up and Wider Opportunities programmes, each 
Music Education Hub will have a strategy which should take account of its access to 
resources and projects locally. The role of singing and instrumental playing within the 
overall music curriculum needs to be fully understood by all partners who contribute 
to the child’s music education.  
 
A useful checklist with seven steps to successful and effective partnership working 
is:  

1. Be clear why a partnership is being formed. 
 

2. Be clear about the values and aims of the partnership. 
 
3. Decide which individuals / organisations need to be members of the partnership. 
 
4. Revisit and agree 1) and 2) above with all new partnership members. 
 
5. Agree roles and responsibilities 
 
6. Ensure the appropriate people attend the relevant meetings. Clarify 

communication channels and decision making processes. 
 
7. Build in sufficient time to ensure quality outcomes are achieved for all concerned, 

including time for on-going monitoring, evaluation and feedback to inform future 
plans. Identify and address training needs. 

 
 
There has been significant investment in partnership working over the past 
few years. Further guidance on effective partnership working will be available 
over the coming months. 
 
 



 

ACCOUNTABILITY 
In the Government’s response to the Music Education Review, Michael Gove, 
Secretary of State for Education, wrote:  
 

‘Music is an enriching and valuable academic subject. Research evidence 
shows that a quality music education can improve self-confidence, behaviour 
and social skills, as well as improve academic attainment in areas such as 
numeracy, literacy and language.  
 
This is why it is vital that a quality music education is available to all children 
and young people across the country. It must not become the preserve of 
those children whose families can afford to pay for tuition and ensemble 
opportunities.’ 

 
In return for the direct investment by central Government in music education, these 
improvements in self-confidence, behaviour and social skills, as well as improved 
academic attainment in areas such as numeracy, literacy and language are the 
outcomes for children that need to be seen in addition to the musical benefits. 
 
Outcomes for pupils 
Happier, more musical, successful, confident and self assured young people.  

Through high quality and enjoyable programmes, supported by Continuing 
Professional Development for teachers and access to high quality instruments, 
pupils will be learning in large groups and making music in ensembles. The evidence 
shows that pupils will have: 

• Improved musicality  
• More positive attitudes to schooling 
• Improved self esteem 
• Improved self confidence 
• Improved social skills 

 

And that schools, parents and carers will see: 

• Improved standards in music 
• Improved standards in the wider curriculum 
• A positive impact on all pupils, including those with challenging behaviour or 

Special Educational Needs 
 
Accountability for receipt of the Music Education Grant 2011/2012 
In order to demonstrate quality, value for money and appropriate use of the Music 
Education Grant, all grant recipients are requested to provide: 

• By November 30th 2011  

o Data for 2010/2011 academic year;  



o Plans for 2011/2012 academic year. 

The data will be in the same format as requested over the past 3 years by the 
National Music Participation Director, optional pro forma will be provided. 

1 Number and percentage of schools in receipt of Wider Opportunities first free 
programmes 

2 Number and percentage of pupils receiving their first free opportunity to play a 
musical instrument.  

3 Number and percentage of pupils continuing, using the criteria developed. 

4 Number of pupils learning overall, including their National Qualification 
Framework standards. 

5 Number of pupils attending ensembles and number of ensembles. 

 
In accordance with the Music Education Review Recommendation 3: All children at 
Key Stage 2 should have the opportunity to learn an instrument through whole class 
ensemble teaching. Ideally, this would be for a period of one year, but at the barest 
minimum, one term of weekly tuition should be offered. 
 
Government response: The coalition government believes every child should have 
the opportunity to learn a musical instrument. We are providing continued funding to 
music services so they can support and extend the whole class ensemble teaching 
programmes that have been developed. 
 
In order to prepare for 2012 and beyond, Local Authorities are encouraged to take 
the appropriate steps during April to August 2011 to enable them to  

• Collect data for the academic year 2011 to 2012 which will include information 
by pupil group: SEND (including Gifted and Talented), LAC, FSM, Traveller, 
gender and ethnicity; 

• Provide service plans for 2011/2012, which include evidence of partnership 
building; 

• Ensure that as many young people as possible are able to continue their 
music making, especially including those with exceptional talent, which may 
lead to engagement with the Music and Dance Scheme or membership of a 
National Youth Music Organisation, regardless of their background or financial 
circumstances; 

• Offer every school access to a first free programme of at least one term of 
weekly tuition with effect from September 2012. 

 
Plans and financial accountability 

Local Authorities will find it helpful to develop plans that can demonstrate how all 
organisations delivering music education are able to work together to provide the 
best possible opportunities and experiences for children and young people in their 
area. The best mix of organisations in an area should be able to access the funding 



for that area and be held to account for the services provided. The National Plan for 
Music Education will contain more detail. 

Furthermore, school expenditure tables (see annex 1), provide useful information to 
providers of Music Education Services when considering administration, 
management, quality assurance and front line delivery costs. 



 

FURTHER INFORMATION 
Background and Context 
 
IMPACT AND KEY FEATURES OF THE ‘WIDER OPPORTUNITIES’ MODEL 
 
Impact 
Since September 2002, a range of instrumental and vocal models have been piloted 
and delivered in primary schools under the heading of ‘Wider Opportunities at KS2’. 
The impact of these programmes has been exceptionally positive, with Ofsted 
remarking that “the Wider Opportunities policy is leading to the significant 
transformation of music education for all pupils in KS23

 

." In many cases, new 
musical traditions have been introduced into schools, and the provision of 
instrumental tuition for whole classes or for large groups of pupils has resulted in 
much higher numbers wanting to continue to participate. In several of the pilot 
programmes, take-up after one year of tuition was between 70% and 100% of pupils. 

In the Wider Opportunities programmes, whole classes, year groups or key stages 
were provided with the same opportunities to experience instrumental music-making 
for the first time. As a result, the usual gender imbalance in favour of girls was 
avoided, as were instrumental or cultural stereotypes. The impact on teaching and 
learning was significant and Ofsted judged 67% of Wider Opportunities sessions to 
be 'good or outstanding'– as compared with 43% of conventional Key Stage 2 
sessions.  Programmes were not, however, universally successful. In Making More 
of Music: An evaluation of music in schools 2005/08, it is reported that ‘the best 
instrumental/vocal programmes were making a real difference to pupils’ musical 
education, but not all the programmes were of sufficient duration or quality.’ 
 
Key Features of the Wider Opportunities Programme 
Models of provision in the Wider Opportunities pilots and programmes were many 
and varied but there were a number of key features which were common to all. For 
example, to create maximum access, programmes in the Wider Opportunities pilots 
were most frequently delivered to whole classes during the school day. Often, 
instrumental learning served as the delivery mechanism for the whole of the National 
Curriculum for music. Lessons were team taught by a combination of freelance and 
community musicians, Music Service tutors, classroom teachers and teaching 
assistants. All teaching staff worked together to plan and deliver musical experiences 
across the year. In this way, the classroom teacher was able to learn invaluable 
instrumental skills from the visiting musicians, while the musicians developed an in-
depth understanding of the school context, classroom management and the wider 
music curriculum. The end result was a fully integrated learning experience for the 
child, with CPD ‘built in’. 
 
Programmes in all Wider Opportunities schools were made up of three basic 
elements, which were offered simultaneously or one after another, depending on the 
school and deliverer involved. These three common elements were:  
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Foundation activities: ‘general musicianship' experiences designed to help children 
learn more about pitch and rhythm, and about how to translate sound into symbol 
and symbol into sound. In the pilots, these were very practical, hands-on sessions 
that prepared children for learning a particular instrument. 
 
Taster activities: experiences designed to engage, educate and inspire so that 
children can make an informed choice about which instruments they might like to 
take up. 
 
Tuition: the opportunity to go on and learn a musical instrument, generally in a 
whole-class setting. This included ensemble playing, composition and performance, 
and specialist tuition in both small and in larger groups. Ofsted recommended that, 
wherever possible, the tuition phase should last for at least one year. 
 
Finally, Wider Opportunities schools all took advantage of local specialist provision 
available from Local Music Services, voluntary and community music groups and a 
wide range of independent providers. In areas where they were available, Youth 
Music Action Zones supported their work and there was effective use of visiting 
composers, local orchestras, opera companies and bands. In some cases, strong 
partnerships were established with music industry bodies, including instrument 
makers and retailers. 
 
What were pupils actually doing and learning in sessions? 
In most cases, Wider Opportunities programmes were delivered in National 
Curriculum time and incorporated the curriculum requirements. Therefore, while the 
focus of sessions was on instrumental learning, there was a rich context of other 
activities which ensured that pupils also acquired broader musical skills and 
understanding. 
 
Most instrumental sessions, whether in whole classes or in smaller groups, began 
with vocal and physical warm-ups. These ensured that pupils were physically 
prepared to hold and play instruments without strain; they also linked with work in 
previous sessions to consolidate skills and understanding. 
 
New work was introduced in each session and linked carefully with what had already 
been achieved. This may have been a new note or rhythm pattern; developing 
technical aspects of playing (for example bowing, tonguing, or phrasing); or it may 
have been an aspect of notation which was introduced for the first time. 
 
In some sessions, the team of staff performed to the pupils, so that a new style or 
aspect of technique could be introduced as a listening and appraising activity. In 
other sessions, individuals or pairs of pupils may have been asked to prepare a 
piece in advance for performance. It was made clear to pupils from the outset what 
they were intended to learn each session – and how best they could use time 
between sessions for follow-up practice and activities. 
 
See also Ten Characteristics of Good and Outstanding Music Provision in Primary 
Schools (page 5). 



 

Annex 1  
 
School Expenditure Tables 
 

Understanding the tables and FAQs (PDF, 176 Kb)  

This document will help you to understand the school spending tables and contains a 
useful Q and A. Much of the information will be useful to organisations providing 
Music Education Services, especially when looking at administration, quality 
assurance and front line delivery costs. 

http://media.education.gov.uk/assets/files/pdf/u/understanding%20the%20tables%20and%20faqs.
pdf  
 

http://media.education.gov.uk/assets/files/pdf/u/understanding%20the%20tables%20and%20faqs.pdf�
http://media.education.gov.uk/assets/files/pdf/u/understanding%20the%20tables%20and%20faqs.pdf�
http://media.education.gov.uk/assets/files/pdf/u/understanding%20the%20tables%20and%20faqs.pdf�

	FURTHER INFORMATION
	Understanding the tables and FAQs (PDF, 176 Kb)



<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


